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#LETECVJ About The National Literacy Trust

We aim to equip disadvantaged young people with literacy fit
for employment and life

We target schools with high levels of
poorer children and below average literacy
levels and aim to eliminate the attainment

gap

We support the families who need help
most, reaching out to communities
through partnerships

We lead the national literacy campaign,
raising awareness of the critical
importance of the cause with compelling
research and a commanding policy
platform

www.literacytrust.org.uk 2



[J Workshop objectives

_

e Use evidence from research to investigate
effective literacy strategies for teaching and
learning in the humanities

* Develop strategies to support vocabulary
acquisition

* Know how to use active reading strategies (e.g.

DARTS) to engage with challenging texts

e Understand how to take informal talk into
formal writing

www.literacytrust.org.uk 3
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Ofsted Improving literacy in secondary
J schools, 2013

‘Teachers are busy and hard-working people. They have challenges in their

www.literacytrust.org.uk

own subject area. Senior leaders should not assume that all teachers will
welcome and embrace cross-curricular literacy initiatives. The link
between literacy and more effective learning in every subject area needs
to be established clearly and explicitly. The case for literacy needs to be
made carefully and with a sensitive understanding of individual subjects’
different needs. The starting point for all teachers should be: ‘What
literacy skills do students in my subject need and what approaches to
language learning will help me to be an effective teacher of my
subject?’ An emphasis on writing, for example, may need to be carefully
negotiated in order to ensure that the very different needs of teachers
in, say, history, mathematics and music are equally met/
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J The research evidence

Teaching the languages of schooling for equality and quality in education
Mary J. Schleppegrell, University of Michigan, 2015

“...a theoretically grounded and pedagogically sound framework for shaping
teaching in all subjects to draw attention to the ways language works in the
disciplinary discourses that our children are being apprenticed into through
schooling.”

Words as tools: learning academic vocabulary as language acquisition
Nagy, W., & Townsend, D. (2012)

“Words are tools; academic words are tools for communicating and thinking
about disciplinary content. Interventions consistent with this premise have
shown success in helping students learn—and more important, learn to
use—academic vocabulary.”

www.literacytrust.org.uk 5
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[J What is literacy in the humanities?

 Distinctive thinking patterns: compare, hypothesize, predict,
argue, deduce, conclude, explain variables and correlations

* Thinking and talking while having debates and evaluating
impact; problem solving: - exploratory talk (History and RS)

* Thinking and talking while undertaking investigations; problem
solving: exploratory talk (Geography)

e Recounting and explaining narratives (History)
e Reading for learning and information retrieval (all)
* Wider reading: e.g. applying context, exploring theories (all)

* Writing precisely: describing, recounting, explaining how or
why, analysing and evaluating impact/change (all)

www.literacytrust.org.uk 6



[J What does it mean to know a word?

Some

idea of

Heard it what it

but don’t means,

really get the
know gist when
what it | hear it,
means but don’t
really use

it

www.literacytrust.org.uk

| pretty
much
know
what it
means
and might
try it out
in my
speech in
one
context

| am
familiar
with it
and | can
use it
without
thinking
in my
speech in
more
than one
context

| am really
familiar
with it. |

know what
it means,

can define

and

explain.

| can use it
in writing
in different

contexts
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[ﬁs;:zzslj Building subject specific vocabulary

Recognition Recognition — how is the word
spelt? The ability to use phonics

to decode new vocabulary and then to
be able to reproduce the spelling
makes a big difference.

Pronunciation — how is the word said?
Making pupils say it aloud increases
the likelihood they’ll remember it.
Definition — what does the word

... o mean? It might sound obvious, but if
Definition Pronunciation you know the meaning of a word,

you’re much more likely to remember
it and use it in different contexts.

www.literacytrust.org.uk 8
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[ns;:zzs‘J Ofsted 2019: vocabulary

e Vocabulary is important because it embodies and communicates
concepts... the considerable majority of vocabulary is only really
encountered when reading and is not used in everyday speech...If
we want to give all children opportunity, a good place to start is
through reading to them frequently, introducing new vocabulary
and meaning within contexts that stimulate their thinking.
Subsequently, it is important to teach them a range of curriculum
subjects that will provide a wide vocabulary and a rich
understanding of the meaning of the words encountered.

Draft Education Inspection Framework update Jan 2019



[“‘55’35"] Morphemes

e con e scend °ing
e de ® posit ° ed
e trans e fid ® ence

10
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#:ze;:cyj 3 tier vocabulary model

Low frequency words, often

subject specialist or technical
vocabulary e.g. condensation,
metamorphosis, evaporatio

frequency words
mic language -

nction

www.literacytrust.org.uk 11
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r.f;:zz;:‘J Academic vocabulary

(Averil Coxhead's) High-Incidence Academic Word List (AWL) — Alphabetical Order

Words of highest frequency are followed by the number 1

survive
abandon g bias 8 constitute 1 distinct 2 fee & d Iminis h
abstract & bond 6 constrain 3 distort 9 file 7 H
academy 5 brief 6 construct 2 distribute 1 final 2 monitor
access 4 bulk 9 consult 5 diverse 6 finance 1
accommodate 9 capable 6 consume 2 document 3 finite T researc h
accompany 8 capacity 5 contact 5 domain 6 flexible B .
accumulate 8 category 2 contemporary 8 domestic 4 fluctuate 8 p rOJ ect
accurate 6 cease 9 context 1 dominate 3 focus 2
achieve 2 challenge 5 contract 1 draft 5 format 5 challe nge
acknowledge 6 channel T contradict 8 drama 8 formula 1 .
acquire 2 chapter 2 contrary T duration 9 forthcoming 10 circumstance
adapt 7 chart 8 contrast 4 dynamic T foundation 7 . .
adequate 4 chemical T contribute 3 economy 1 found 9 INCI d ent
adjacent 10 circumstance 3 controversy 9 edit 6 framework 3 .
adjust 5 cite B convene 3 element 2 function 1 ObV|0US
administrate 2 civil 4 converse 9 eliminate T fund 3
adult 7 clarify 8 convert T emerge 4 fundamental 5 p recise
advocate T classic T convince 10 emphasis 3 furthermore 6
affect 2 clause 5 cooperate 6 empirical T gender & i
aggregate 6 code 4 coordinate 3 enable 5 generate 5 Intense
aid T coherent 9 core 3 encounter 10 generation 5
albeit 10 coincide 9 corporate 3 energy 5 globe T Sym b0|
allocate 6 collapse 10 correspond 3 enforce 5 goal 4 H
alter 5 colleague 10 couple T enhance 6 grade 7 Ins pec;t
alternative 3 commence 9 create 1 £Normous 10 grant 4 .
ambiguous 8 comment 3 credit 2 ensure 3 guarantee 7 a p p roximate
amend 5 commission 2 criteria 3 entity 5 guideline 8
analogy 9 commit 4 crucial 8 environment 1 hence 4 summa ry
analyse 1 commodity 8 culture 2 equate 2 hierarchy 7
annual 4 communicate 4 currency 8 equip T highlight 8 react
anticipate 9 community 2 cycle 4 equivalent 5 hypothesis 4 .
apparent 4 compatible 9 data 1 erode 9 identical 7 d evice
append 8 compensate 3 debate 4 error 4 identify 1

www.literacytrust.org.uk 12
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I'Es::z.zs‘J Using four square vocabulary

To describe exactly the
. nature, scope, or
define meaning of something

Pupils take paper and fold
into 4 squares

1. Top left: teacher
describes the word and
models in context

2. Top right: pupils discuss | y
& give examples ot defned 25 dictator (the detail

3. Bottom right: pupils

. fihrer of Germany) as he
think of synonyms or had total control over the

To mark out the
boundaries or limits

draw an image/diagram German government and delineate
4. Bottom left: pupils use army. He was accountable to
word in a sentence Mol IS

determine




[J Register and formality washing line

cIink prison HEId had her
majesty’s
pleasure
Least Most
formal formal

www.literacytrust.org.uk 14
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Trust

J Have you heard the word?

Word | have | have | can use |l can give a definition of
never heard the |the word | this word/phrase or use
heard the |word but |in the it in writing. (Write it
word can’t right way below.)

remember whenlam
its talking
meaning

area

identify

derive

constitute

individual

distribute

assess




[J Noun phrases

The technical term for noun phrase constructions such as ‘Hitler, leader of the Nazi Party’, is a
‘noun phrase in apposition” where the phrase between commas provides more information
about, or defines, the noun before it. These noun phrases are a helpful way of writing precisely
and succinctly to ‘sound the expert’.

TASK: Match the noun with the correct noun phrase

o hanpirse

caldera a painful skin disease often resulting in death
tithes a leading physician from Ancient Greece
leprosy a large cauldron-like hollow

Hippocrates sums of money given to the Church

www.literacytrust.org.uk 16
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[%:LEJEWJ Noun phrases

Use the correct noun and noun phrase to complete each of the following
sentences.

1. People in medieval England were very religious. They attended church
services regularly and provided.........ccccovveiiiiiiiiiiriee e,

2 ettt e b —bebeb—e b bretreaee et sesaeeaenaeneeneenes is formed when a
huge eruption of magma creates an empty chamber underground

G RS IS given as an

. et ee e e e e s e e e breaeesesee sarabeareaeerens believed that the
stars and planets had an impact on health.

www.literacytrust.org.uk
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[ms;:zzslj Review, review, review...

1) Have You Ever?
Choose three target tier 2 words and ask pupils to ...

* Describe a time when you may have exacerbated a situation?
e Describe the most significant person in your life at the moment.
* Describe a time when you had to implement change in your life.

3) Would You Rather...?
Form questions around target tier 2 words:

Would you rather reside in the desert or the artic? Why?

Would you rather participate in a football match or a tennis match? Why?
Would you rather facilitate change in society or maintain the accepted
norm? Why? 18



Why is reading in the humanities

National

[ difficult for students?

_

* Primary schools do not often teach pupils how to read texts
in humanities subjects.

A much wider academic vocabulary is needed for reading
and comprehending non-fiction texts.

* History, Geography and Religious Studies text books are full
of complex explanations.

* Some humanities teachers use text books which students
cannot read very easily. So students retreat from print in
these subjects and do not build resilience and develop
effective strategies. They rely on speaking and memory.

* Individual students’ cultural capital.

www.literacytrust.org.uk 19
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%LEGJSCYJ Strategies for reading

How can we help readers to access texts?

‘Chunk’ information into manageable pieces

* Pre-teach vocabulary

* Explain the relevancy of the extract or text to the learning

e Offer clues to help decode

* Highlight keywords

* Keep the challenge and avoid ‘dumbing down’ the text — students need
exposure to challenging texts and academic vocabulary

* Read aloud to our students

Reading aloud: “...perhaps one of the most effective methods for improving
student fluency and comprehension, as the teacher is the expert in reading
the text and models how a skilled reader reads using appropriate pacing and
prosody (inflection)." Julie Adams, Adams Educational Consulting 20
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[#:ze;scyj Humanities non-fiction texts

* instructions — field work (Geography), religious ceremonies
(Religious Studies)

* recount — providing a narrative (History)

* explanation — the rain cycle (Geography), the role and importance
of pilgrimages (Religious Studies)

* information report — data collection techniques (Geography)
* persuasion — writing about different interpretations (History)

* discussion — ‘discuss’ essays, ethics debates (History, Geography,
Religious Studies)

 analysis — analysing data (Geography), the impact of WW1 (History)
* evaluation — reflection on outcomes and possible causes (History,
Geography, Religious Studies)

21
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Drunk in Autumn Woods by Shitao (c18th)

The Hay Wain by John Constable (1821)
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Air Temperature
in the lowest few Km (troposphere)

ﬁWaler Vapor
&Sea Ice Area

| g—

ﬁMarine Air Temperature
! ! Sea Surface Temperature

t Temperature
’ Over Land

*;

ﬁ Ocean Heat Content

%'rt‘ift‘“”J Multimodal texts

Prehistory

3 million years to
3000 BC

Paleolithic Neolithic

History
3000 BC to nowadays

) Medieval Contemporary
AcientAge | Age Modern Age | Age

3 million years [&ls[o[s[o}={e}
to 10000 BC

3000BC  |476ACto | 1789 AC to
to 476AC | 1492 2011 AC

First Agriculture
humgn begins
species 10000 BC
2.5 million i

years BC Jge

Y B of fire #%
(\ @ 1 million
| < years BC

: Fall of Colomb
Invention of olombus
3000BC Roman America 1789 AC

Empire 1492 AC

476 AC

2k

‘{\1
| FuTjg(ole

Crater (if filled with water,
a crater lake is formed)

2 Side
vent
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irected ctivities elated to exts

Reconstruction Activities

Deconstruction (Analysis) Activities

Text completion
Pupils predict deleted words (cloze), sentences or
phrases

Underlining or highlighting
Pupils search for specific target words or phrases that
relate to an aspect of content

Diagram completion
Pupils predict deleted labels on diagrams using text
and other diagrams as sources

Labelling
Pupils label segments of text which deal with
different aspects

Table completion
Pupils complete deleted parts using table categories
and text as sources of reference

Segmenting
Pupils segment paragraphs or text into information
units, or label segments of text.

Completion activities with disordered text
a)Predicting logical order for sequence
b)Classifying segments according to categories
given by the teacher.

Diagram construction

Pupils construct diagrams from the information in
the text. E.g. flow diagrams, concept maps, labelled
drawings, models, etc.

Prediction
Pupils predict the next part(s) of text with segments
presented in sequence.

Tabular representation
Pupils extract information from a written text, then
construct and represent it in tabular form.

www.literacytrust.org.uk
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13.2 How and why do glaciers form
and move?

1ing objectives
aderstand that the world's distribution of glaciers What is an Ice Age?

& throughitime ; Glaciologists have discovered that global climate
derstand how glaciers form and move has changed in the past, as shown in Graph A. The
what the di are climate of the British Isles, for example, has

ncing and retreating glaciers. changed many times between very cold glacial,
and warmer interglacial conditions. Ice Ages are
when temperatures are low enough for ice to

form glaciers and ice sheets. Polar ice moves into

St ower latitudes.

o Interglacal Interglacal o .

nterglacial Tieiglacl Interglacal Scientists believe that there have been a number
VA e e A R T | . of Ice Age cycles, During the last Ice age, the
5 world was, on average, around 5°C colder than
o », M | today. Currently about 10 per cent of the Earth’s

2 ﬁ::_, m_\:;_. v L':‘II VA ) land surface Is covered in glacial ice. During the
- - Sledal_ | Glacialh last Ice Age, ice covered up to 30 per cent of land,

400000 300000 200000 100000  Today shown in Map B.
Years ago

Glacial-interglacial cycles over the past

450,000 years

Greenband

e Sheet

Antarcti e Sheet

World distribution of ice
sheets and glaciers during
the last Ice Age

How do glaciers form and move?

Glacial ice forms in upland or polar areas above the snowline, Here,
snow and ice cover the ground throughout the whole year. It takes
many years for snow to become glacial ice. As snow accumulates
(gains ice), it is compressed by its own weight. Gradually, dense,
hard ice forms and starts to flow down-slope under its own weight.
Where more ice is gained than lost over a year, it is called the zone
of accumulation. If temperatures remain low, with heavy snowfalls,
glaciers advance down-slope.

www.literacytrust.org.uk

If accumulation (the amount of ice gained)
is greater than ablation (melting), then the
amount of ice stored in a glacier increases
and the glacier advances. If the ablation is
greater than the accumulation then the
glacier reduces in size and retreats. This
occurs in the zone of ablation. The ice can
move at different speeds. This creates
wrinkles in the surface of the ice, forming
great cracks called crevasses.

The end of the glacier is called the snout.
This is where the main output from the
glacier - water - is released. During the
last century, most glaciers around the
world have been shrinking and retreating.
This is due to warmer, drier climate
conditions.

G Margerie Glacier,
Alaska

%:te;f“J Reading the page

1 What are ice ages and interglacials?
2 Look at Graph A @
a) How many interglacials and ice ages have @
there been in the last 450,000 years?
b) What are the lowest average temperatures
during a glacial period?
€) What are the highest ternperatures during
an interglacial period?
3 Look at Map B Q A glacier as a system
a) Write a paragraph to describe the world's b) Label the names of zones 1 and 2.
distribution of ice and glaciers during the €) Add the main inputs and outputs on your
last ice age. diagram
b) Compare Map B with your map showing d) Explain why glaciers advance or retreat
the distribution of glaciers today. Identify using your systems diagram
how it has changed 6 a) Draw a sketch of the glacier shown in
) Add the distribution of ice during the last Photo C.
ice age to your map b) On your sketch, label the names of zones 1
4 Write a list of the new terms introduced in this and 2, and glacial features 3 and 4
lesson. Write definitions for each of thern. €) Annotate your sketch to explain what is
§ Look carefully at Diagram D, which shows a happening at locations 1 to 4
glacier as a systemn 7 Write a conclusion to your work for this
a) Make a copy of Diagram D. lesson to explain how and why glaciers form
L and move &

Text book
modelling activity

25



[J DARTS sequencing

Composite volcanoes are some of the most dangerous volcanoes on the
planet.

The viscous lava cannot travel far down the sides of the volcano before it
solidifies, which creates the steep slopes of a composite volcano.

The result is the classic cone shape of composite volcanoes.

The volcano is constructed layer by layer, as ash and lava solidify, one upon
the other and are sometimes called stratovolcanoes or andesite volcanoes.

An example of a composite volcano is Mount St. Helens.

They often occur along oceanic-to-oceanic or oceanic-to-continental
boundaries because of subduction zones.

Viscosity also causes some eruptions to explode as ash and small rocks

They tend to be made of felsic to intermediate rock and the viscosity of the
lava means that eruptions can be explosive.

ND
(@) )




[ J DARTS cloze

Composite volcanoes are some of the most dangerous volcanoes on
the planet. They often along oceanic-to-oceanic or oceanic-
to-continental boundaries because of subduction zones. They tend
of felsic to intermediate rock and the viscosity of the lava
means that eruptions explosive. The viscous lava
far down the sides of the volcano before it solidifies, which
the steep slopes of a composite volcano. Viscosity also
some eruptions to explode as ash and small rocks. The volcano
layer by layer, as ash and lava solidify, one upon the
other and are sometimes called stratovolcanoes or andesite
volcanoes. The the classic cone shape of composite
volcanoes. An example of a composite volcano is Mount St. Helens.
27
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Skimming

[r.s;:zzs‘J Reading for writing

Scanning

How:

e Read the table of contents.

* Read the opening and closing sentences of
the paragraphs.

* Read headings and subheadings.

* Look at any illustrations or graphic features.

When:

* Previewing a book/text for relevance.

* Reading some pages before moving on.
* When looking through an article.

How:

* Look for key words related to the topic.

* Look for bold print and italics.

* Look for words in larger font sizes.

* Look through bulleted information and
sidebars

When:

* Looking to answer a specific question.

* Looking for a word/meaning e.g. a
dictionary or in an index.

When you want to read something quickly
to get the general idea/gist

www.literacytrust.org.uk

When you want to read something quickly
to find a specific piece of information

28
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[Eféi‘éi‘;‘] Reading races

Developing skimming and scanning skills

1. Provide sheets with key information in large blocks of text which
you need your students to learn or revise.

Nominate a runner and a writer.

On the table, distribute the sheets so everybody can see one (the
runner and writer don’t need one).

4. When the teacher says go, the runner must run to the team’s pile
of questions, pick one and take it back to the table. The readers
must SKIM read the sheet and then SCAN to find the specific
answer. The writer must note it down. Only then can the runner
go and get the next question etc.

5. The winner is the first team to have answered all the questions
and brought their answers to the teacher. .




HINDUISM
PURPOSE IN LIFE

DHARMA
« Perform Your Duty
* Includes

— Caste

— Social Duty

— Family Duty

= Ashramas
— Religious duty

CASTE

« Social Class

- 4 Traditional Castes
— Brahmin
— Kings / Warriors
— Merchants
— Peasants

« Qutcasts

« Be the best you can
in that role

HINDUISM
DEALING WITH SIN

KARMA
« Law of consequences

+ Good deeds
- Good Karma

* Bad Deeds
— Bad Karma

* Karma is carried forward
through many lives.

HINDUISM
AT DEATH

* Body Dies
— Funeral rites
— Body Cremated

* ATMAN (soul) released
— Immortal Souls

SAMSARA
= Cycle of life
- Life
— Death
— Rehirth
= Atman reincarnated
» Good Karma
— Higher Caste
- Bad Karma
— Lower Caste
— Qutcast?
—Animal??

HINDUISM
RELEASE

MOKSHA
After Many Lives:
+ Atman is cleaned
— No Bad Karma
+ Released from Samsara

* Atman becomes one with
Universal Spirit

— BRAHMAN (GOD)

D-B MAN
+ “We are all God”
+ “We don’t know it.”

Purpose of life:

» Recognise ALL life is
part of Brahman

—including you.

““You Are IT"

Study the images and
the text

You have 2 minutes
to remember as
much as possible.
After two minutes
you will be given
some questions to
answetr.




[J Memory and observation quiz

1.
2.
3.
4.
5.

What is the woman doing in the photograph?
Write two sentences to describe Karma.

What is Brahman?

How many classes make up the Caste System?

Which punctuation mark is missing in the text about
Hinduism?

Write a definition for ‘Hinduism’.

o

7. What can you see in the picture on the bottom right?
8. Write down the names of the 3 main Hindu concepts.

31
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Nat ion c1l

J Reading reflection

* What reading are pupils exposed to in your
lessons?

* Which reading strategies do you use with your
children?

* Which reading strategies do you now plan to
use?

www.literacytrust.org.uk 32



[J Types of talk

_

* Talk as performance, presentation (rhetoric)

 Talk for as a tool for thinking (clarifying thought,
exploratory)

 Talk for learning (discussion, feedback, group
work)

* Listening for different purposes (recall,
reflection, reply)

* Talk into writing

33
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[Eféi%i‘;‘] Exploratory talk

Exploratory talk is that in which partners engage critically
but constructively with each other’s ideas. Relevant
information is offered for joint consideration. Proposals
may be challenged and counter-challenged, but if so
reasons are given and alternatives offered. Agreement is
sought as a basis for progress. Knowledge is made
publicly accountable and reasoning is visible in the talk.

Mercer, N. Words and Minds: How We Use Language To Think
Together (2000), London: Routledge

34
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_

ﬂﬁ‘

A~ |
Instigator
The starter who begine conversations

Lot u= start by...
So that leads ws to question...
The first thing we mesd to do is...

2.

Clarifier
Clarifying, making things clearer like a
commentator

= that the zame a8 .
Can you explain a fithe mans...

Types of Talk

Builder
Building on and deweloping others'
answers just like a nunner

That was a good point. .. it could also. .

I would fike fo add...

I wouwid Nk to pick an...

Prober

Probea and asks gquestions to go deaper

into responsss just ke a coach

What iz abowt. ... that makss you say?

Can you tall us a litle mors...
Fisaze show uz svidencs. ..

#ite;f“yj Oracy techniques: types of talk

Challenger

Challenger, arguing againsat,
provoking like & compstitor

You said X, but. _.
But if that iz frue, then how can...
That may be true but what aboud...

Summariser
Summarnizss and makes
Judgements like a referss

Am | mght in thinking. ...
So are we supposes fo be. ..
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J Oracy talk types

M=t Pairs
Srudents stand apart Teo studenmts
amd wiespeer Heeir ralking 1ogetrer

ke b theEmselves

Circle fof & to 12 stade =l

i individually and spe=ak bo
Triizes: the grown, considenng deeir
Three students tallimg wetih aufienos, marizmning oo
emrh othier:. Two sToademnbs e Comic e
Favee @ discumsion wihale the appﬂpriﬂfhudrh.ﬂwe

SumMmaresss and crigues
ICoacharsg ‘Onicey’ Feshhibs o
A coachimg orecn is a weseful fool for

Traver=e discurmsion partners a5 pupls oo e inner corcle e
Pupil= stand m T=o rotabs ko fce sormesorres e, & also allcesres shoderis: o
paralkd nes cpposibe contribute ideas ho a larger grows witfhont sonrging
& speeaicineg partner

' T -
= D@

Students form =m
e ardd outer crcle.
U 8o =i pupils: staemed
back bo ' back m the
reer crchke wtth each
faong a partner on

the outer crch=
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Trust

Coaching Onion/ Fishbowl

A coaching onion is a useful tool for switching
discussion partners as pupils on the inner circle can
rotate to face someone new. It also allows students to
contribute ideas to a larger group without worrying

2
e
) Q.
o

)

Q>

.C‘;‘

www.literacytrust.org.uk

[r.s;:zz;‘J Oracy in religious studies

How to use coaching onion/fishbowl

 Whole class in pairs

* Set a question for discussion e.g. ‘Does
God exist?’

* Time a discussion e.g. 1 min per pair,
standing up, then rotate

* Students share thoughts/ideas and
develop their ability to justify/qualify as
their confidence builds

This can then lead to a written task.

37




[] If you can say it, you can write it

_

/

‘= History Speech
Stems

* |f we need to improve students’
ability to WRITE then we need
to improve students’ ability to
THINK.

* The easiest way to do this is to
change the way students

* One effect of...was...
* Significantly, this

SPEAK. Supporting them to resulted in a...

write in the academic register * The first reason

means they need to use fOr...Was...

?;lidem'c language when they * Initially, these factors
' led to...however,

* Thought stems can be ON followine the
DISPLAY in the classroom to & the....
encourage this or shared as * The consequences of
laminated placemats. ...include...

www.literacytrust.org.uk 38



[J From informal to formal

A Pupil Recount
Our task was to find out what the different historians believe about...(event). We
discovered that some historians think similarly but others offer different accounts.

D Reporting back
| read it through but | don'’t really understand what it's saying...we think it means this
because...

B Talking while doing
...read it ...no, don’t get it.....what?...doesn’t make any sense... it doesn't tell
us...Yeah, think so...l get this bit.... but not that ....

C Text book recount

The historian in source 1 suggests that the main reason for (event) was...According to
source 2, the historian implies that...Notably, the evidence focuses on the same cause,
thus indicating its significance.

www.literacytrust.org.uk 39



Il%iteif”] Register continuum

<

>

everyday specialised academic
4- >
informal formal
known unknown
familiar unfamiliar
>

spoken written
‘here and now’ distant
shared context unseen context
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[#:ETS“”J Developing academic writing

Three key language features will help students to extend and
develop their writing and make their writing more formal.

1. Use of advanced discourse markers for linking ideas (and
developing cohesion)

2. Use of the passive voice

3. Nominalisation
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[J Discourse markers

ILLUSTRATING
Aka...
for example
such as
for instance
in the case of
as shown by
illustrated by
take...
one example is..

* Cohesive devices

* Conjunctions

+ Connectives
COMPARING QUALIFYING CONTRASTING
°
LI nkl ng Words similarly but whereas
. likewise however alternatively
* Slgnal WordS as with although unlike
like unless on the other hand
equally except conversely
in the same way apart from having said that
as long as nevertheless
if however
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#ize;:cyj Command words: humanities

Analyse
separate information
iInto components and

Discuss
Present key points

~ Consider
review and respond to
given information

identify their
characteristics

Justify Evaluate Describe
Support a case with Judge from available set out characteristics

evidence ~evidence (giving

judgements value)
Deduce ~ Examine Give
draw conclusions from Investigate closely produce an answer from

information provided recall

Explain Suggest Interpret
set out purposes or present a possible case | translate information

reasons Into recognisable form

www.literacytrust.org.uk
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J Command words

_

Write a question but use two different command words.

How does it change?

X
Give twO re/ig,{am two
examples of abo ous be/ief
religious moral th ut breakin )
laws which some lawj, 8
break §€t 5 Order
criminals bf ch bag ey to
an
\ged
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J Modelling example

Explanation — Why was the Roman army so successful?

Text
organisation

Opening
statement
setting the scene
and giving
background

Paragraphs are
organised with
topic sentence
and supporting
details.

Concluding
paragraph
summarising and
emphasising
reasons.

The Roman army was successful for hundreds of years. They were able to conquer and
control a huge empire for over 400 years.

Roman soldiers had armour and weapons of a very high quality. Their amour was well
designed and made of reliable, strong materials such as brass or leather. Every soldier in
this formidable force had four essential pieces of equipment plus spares.

The army was also cleverly organised into different sections called legions. Each legion
was subdivided into smaller fighting groups called centuries, who lived and worked
together. In addition, each century had support staff such as cooks and messengers.

In general, soldiers were treated well and paid for their service. This made them happier
and more productive. However, they were also well trained and disciplined by fear. So,
there was not much cause for desertion.

The Roman army was successful for a number of different reasons; Partly because of
their high sense of loyalty and discipline, but also because of the excellent organisation

and equipment.

Source: National Literacy Strategy 2001

Language
features

Past tense to recount
past events

Topic sentences
maintain key theme:
army, soldiers

Determiners refer to
specific people or
objects - every
soldier, each legion

Discourse markers to
add, emphasise,
compare: also, in
addition; however




Trust

[Es;:zzs‘J Close reading to support writing

Use CUBE to support close reading of questions:-

C Circle the command word(s)

U Underline key words (words that can be
‘pinched’ for the response such as Tier 2
words)

any tricky or subject-specific
vocabulary (Tier 3 words)

E Eliminate the excess (the words you don’t
need to focus on)
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Trust

[ns::zz;‘] Answer one of these questions

Suggest one way that international cooperation can help make
tropical rainforests more sustainable.

Explain two contrasting beliefs in contemporary British society about
the use of artificial contraception within marriage. In your answer
you should refer to the main religious tradition of Great Britain and
one or more other religious traditions.

“The most important reason why Hitler was able to establish a
dictatorship was because of the use of threats and violence.”

How far do you agree with this interpretation? Explain your answer.




Trust

[mss,zz;:‘J Passive verbs in geography

An earthquake is measured by the Richter Magnitude Scale.
(objective; no ‘actor’ )

is measured is a passive verb

We measure an earthquake with the Richter Magnitude Scale.
(personal; ‘we’ do it )

measure is an active verb
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From describing events to

National
Literacy

= | @xplaining processes

* |t rained heavily. The rivers flooded.
* It rained heavily so the rivers flooded.

* The rivers flooded because of heavy
rainfall.

* Widespread flooding was caused by
heavy rainfall.

* Intense precipitation in surrounding hills
caused widespread flooding over low-
lying ground.
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[J Nominalisation activity

spoken verb written verb noun
work out solve solution
give out

analysis

investigation

conclude

clarify

calculation

stop restrict, limit

produce
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J Nominalisation

Trust
_

Nominalisation

= turning other words intc NOUNS

concrete —‘-—0 abstract

everyday ——> technical
sparse information —> condensed info

Possible teaching & learning activities:

(Geography)

Convert the following verbs into
nominalised nouns and use them
appropriately in a complex sentence:
Sustain

Populate

Migrate

Manage

Benefit

Verbs: ‘lose’ to ‘loss’, ‘react’ to ‘reaction’, ‘depart’ to ‘departure’

Adjectives: ‘long’ to ‘length’ ‘eager’ to ‘eagerness’
Nominalisation names processes e.g. attrition, the death rate
Nominal Groups: The Industrial Revolution

The writer can condense ideas by forming noun groups from
longer clauses.

(History)
Identify the nouns and nominal groups which summarise
the main ideas of the text:

Hitler had long pledged to undo the Versailles Treaty.
Among its provisions, the treaty limited the size of
Germany’s army. In March 1935, the Fiihrer announced that
Germany would not obey these restrictions. In fact,
Germany had already begun rebuilding its armed forces. The
League issued only a mild condemnation.
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[Es;:zzs‘J Next steps

Application in a teaching sequence
Review the strategies shared for:

e vocabulary acquisition

* reading, writing and talk

Consider which you would include in an upcoming teaching sequence with a
writing outcome.

* How will you share with colleagues?

 How will you prioritise?

 What does it look like for pupils/teachers/ your department?
e Action plan

53



Literacy
Trust

|-J National Literacy Trust membership

— a source of research and pedagogy

The Annual Literacy Toolkit

[0 Annual Literacy Research & Policy Guide
https://literacytrust.org.uk/resources/annual-literacy-research-and-policy-guide-201819/

[0 Annual Literacy School Review — audit tool

[0 Annual Literacy Pupil Survey

I

CPD — training and conferences

School improvement programmes

Ll

[

[0 Sport & Literacy — Skills Academy

[0 Teaching resources and case studies
[

National competitions

https://literacytrust.org.uk/competitions/story-explorers/

[0 Research reports
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