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Executive summary 
 

This report presents findings from the evaluation of the second phase of Books about Town for 
Schools (BaT), funded by the Man Charitable Trust, which ran between February 2015 and 
January 2016. In this delivery of BaT, 34 teachers from 18 schools attended a three-day CPD 
course focusing on students’ reading enjoyment and engagement, and on the teaching of whole 
texts. The training aimed to equip teachers with the skills to become action researchers, supporting 
them to choose their own research focus, plan their intervention, assess its impact and work 
towards a whole-school approach to literacy and reading for enjoyment. Teachers were supported 
to cascade the training and embed the pedagogy and evidence practice within their schools.  

The training was accompanied by an education pack, which included a list of effective teaching 
practices that focused on whole-text teaching, key learning from relevant research, and a booklist 
of children and young people’s literature taking place in London. Finally, all participating schools 
received a year’s membership of the National Literacy Trust Network, which supports schools to 
develop outstanding literacy by providing literacy leaders with tools, resources and inspiration. 

In total, over 2,600 Key Stage 2 (ages 7 to 11) and Key Stage 3 (ages 11 to 14) pupils benefited 
from teaching influenced by BaT training. 

The programme was evaluated using a quantitative approach, with a pre and post-survey for 
teachers that was administered online, as well as a pre and post-student-survey, also administered 
online. Case-studies were also collected by the project manager and are available in the appendix. 
These were based on presentations delivered by teachers on their final training day and school 
visits.   

The findings from the evaluation were very positive. The training was rated highly by attendants 
after each day (4 to 5/5 for a majority of teachers). By the end of the project, teachers had notably: 

 improved their understanding of issues related to reading enjoyment and to the use of 
whole texts in class 

 become more confident in teaching whole texts 

 become more familiar with evidence-based approaches to teaching literacy 

 discovered new authors of children’s literature and new techniques to promote reading 
engagement among their students 

We also evidenced several outcomes for pupils between pre and post-surveys. In particular, we 
found that: 

 pupils’ attitudes to reading improved significantly  

 their reading enjoyment was also significantly higher after the programme than before 
(53.8% at pre-survey to 69.5% at post-survey) 

 pupils could also name more books taking place in London, or more children’s authors after 
they received teaching based on the BaT approach 

The success of BaT will inform the Outstanding Literacy Leadership continued professional 
development (CPD) programme offered by the National Literacy Trust. The Reading for Enjoyment 
course is now available to schools throughout the United Kingdom. Future training activities may 
emphasise the importance of sharing best practice among colleagues as this remains one of the 
challenges for BaT despite great efforts from teachers and senior managers in participating 
schools. 
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Introduction 
 
The first round of Books about Town for Schools (BaT) was funded by the London Schools 
Excellence Fund (LSEF) and ran between March 2014 and November 2015. It was designed to 
complement Books about Town, a high-profile public art event that celebrated London’s literary 
heritage with decorated book-themed benches displayed across the city during the summer of 
2014. The project involved continued professional development (CPD) for teachers that focused on 
teaching whole texts in Key Stage 2 (KS2 pupils are aged 7 to 11) and Key Stage 3 (KS3 pupils are 
aged 11 to 14) and on motivating children to read for enjoyment. Ninety-five schools participated.  
 
Each of these schools received a Book Bench sculpture to decorate with the theme of their chosen 
text. Forty of these benches were exhibited together at a London gallery in April 2015. Six hundred 
pupils attended and participated in storytelling workshops with several authors.  
 
An independent evaluation of the LSEF programme was conducted by Coventry University, which 
showed evidence of more creative and diverse approaches to teaching whole texts, increased 
knowledge of quality texts linked with London, and greater confidence in teaching whole texts 
among participating teachers. The training itself was reviewed positively by the teachers. There 
was also evidence that teachers who had been trained were more likely to share knowledge with 
teachers outside their own school compared with untrained teachers. 
 
A total of 3,390 students received lessons based on the training over the course of the LSEF 
programme. Primary school pupils showed significantly greater improvement in book knowledge 
when compared with a control group, and they also reported increased reading enjoyment. 
 
 
This report 
The second round of BaT was funded by the Man Charitable Trust and allowed a further 34 
teachers from 18 schools to attend an updated three-day CPD course. Over 2,600 pupils benefited 
from teaching influenced by BaT training. This evaluation report details the outcomes of the Man 
Charitable Trust-funded version of BaT.  
 
 
Description of the programme 
BaT addresses two key areas of the new national curriculum, which came into force from 
September 2014: reading for enjoyment and whole-text teaching. The latter is a particularly 
important area to increase teacher subject knowledge. Teaching whole texts was not a focus of the 
previous curriculum and therefore has not been common practice in schools for some time. 
 

The English programmes of study for KS1 and KS2 states: 
“All pupils must be encouraged to read widely across both fiction and non-fiction to develop their 

knowledge of themselves and the world in which they live, to establish an appreciation and love of 
reading, and to gain knowledge across the curriculum.” 

DfE (2013:12) 
 

“Reading and listening to whole books, not simply extracts, helps pupils to increase their 
vocabulary and grammatical knowledge, including their knowledge of the vocabulary and grammar 
of Standard English. These activities also help them to understand how different types of writing, 

including narratives, are structured. All these can be drawn on for their writing.” 
DfE (2013:31) 

 
The English programme of study for KS3 states: 

“Reading at Key Stage 3 should be wide, varied and challenging. Pupils should be expected to 
read whole books, to read in depth and to read for pleasure and information.” 

DfE (2013:3) 
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Participating teachers attended three full days of training. Day one was delivered in June 2015 and 
equipped teachers with the skills to become action researchers, supporting them to choose their 
own research focus, plan their intervention and decide how to assess its impact. Day two followed 
in July 2015 and looked at techniques for encouraging reading for enjoyment and effective whole-
text teaching. Day three took place in October 2015. At the final training day, teachers delivered 
presentations detailing the activities they’d used and their impact so far. The final day also explored 
how to work towards a whole-school approach.  
  
Teachers were supported to cascade the BaT training and embed the pedagogy and evidence 
practice within their own schools. They received an education pack that included:  
 

 effective teaching practices focusing on whole-text teaching 

 key learning from relevant research  

 a booklist with suggested London-focused books 

 National Literacy Trust Network membership, which supports schools in developing 
outstanding literacy by providing literacy leaders with tools, resources and inspiration. 

 
The project aimed to improve pupil attainment in reading and increase the extent to which they 
read for enjoyment. It aimed to improve teacher skills, knowledge and confidence around teaching 
whole texts in line with the new curriculum, and increase teacher and pupil knowledge of quality 
children’s and young adult literature. This was motivated by findings by the United Kingdom 
Literacy Association (UKLA) in their Teachers as Readers1 research, which showed that 54% of 
teachers couldn’t name six children’s authors. Finally, the project aimed to support teachers in 
making greater use of networks to embed learning and knowledge across their school and beyond 
the intervention group.  
 
The training created for BaT has been developed into a training package that focuses on reading 
for enjoyment. It is available as a three-day course and a shorter one-and-a-half-day version. The 
texts referenced in the training are no longer London-focused so this training can be delivered 
anywhere.  
 
 
Evaluation methodology  

The programme was evaluated using a quantitative approach. A survey was administered to 
participating teachers before and after the three days of bespoke training (the pre-survey took 
place in June 2015 and the post-survey was completed in December of the same year – a timeline 
agreed with participating teachers to allow them to use BaT activities throughout the winter term). 
There were questions relating to their classroom practice, their knowledge of evidence-based 
approaches, and their knowledge of children’s books and authors. 

A pre and post-survey was also completed by pupils whose teachers attended the BaT training 
days. We anticipated that the project would have a direct impact on teachers (measured with the 
teacher survey), but it was also expected to have an indirect effect on pupils due to improved 
teaching methods and classroom practices from participating teachers. More confident and 
knowledgeable teachers should be able to motivate and engage their pupils with literacy, so the 
pupil survey investigated attitudes to reading, enjoyment of reading, as well as knowledge of 
children’s books and authors. 

Finally, the project manager collected case-studies directly from schools. They were not directly 
included in the evaluation as they were collected informally, but some examples are included in 
Appendix 5. 

                                                 
1
 For more information, please see the full report which is available at:  

https://ukla.org/downloads/Teachers_as_Readers_Phase_1_Research_Report_for_UKLA.pdf, 2006-7 

https://ukla.org/downloads/Teachers_as_Readers_Phase_1_Research_Report_for_UKLA.pdf
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Evaluation  findings 
 

Demographics  
 

The teacher survey gathered 35 responses at pre-survey (all 34 participating teachers including 
one extra teacher who withdrew from the project before attending any training) and 17 at post-
survey. Responses were obtained primarily from teachers, several of whom also acted as literacy 
coordinators (12 in the pre-survey and eight in the post-survey), and a few heads of department, 
senior managers, and school librarians (eight in the pre-survey and three in the post-survey). 

We asked respondents how long they had been teaching or working in schools. In the pre-survey, 
eight respondents were newly qualified teachers (23%); however, none of them completed the 
post-survey. Most respondents in both the pre and post-survey had been teaching or working with 
pupils for more than three years. Most of them were also Key Stage 2 teachers (approximately 
70%), while 30% taught Key Stage 3. 

The pupil survey also suffered from attrition between pre and post-assessments, with 428 students 
completing the pre-survey in September 2015 and 190 students completing the post-survey in the 
last days of the winter term in December 2015. 

There was a near equal split between boys and girls in both the pre and the post-survey, with an 
average of 51.6% boys and 48.4% girls2 completing the surveys.  

However, there was a significant difference in the percentage of pupils from different year groups 
who completed the surveys at pre and at post-test3. As Table 1 shows, Year 5 pupils were over-
represented in the pre-survey (65% of all respondents) but not in the post-survey sample (33% of 
the total sample), where Year 3 pupils were a majority (40% of all participants). 
 
Table 1: Year group of participating pupils at pre and post-surveys 

 Year 3 Year 4 Year 5 Year 6 Year 7 Year 8 Year 9 

PRE 31 1 207 58 1 26 0 

9.6% 0.3% 63.9% 17.9% 0.3% 8.0% 0.0% 

POST 75 33 59 11 1 0 6 

40.5% 17.8% 31.9% 5.9% 0.5% 0.0% 3.2% 

 

 

 

                                                 
2
 The difference between pre and post-survey in the percentage of boys and girls was not significant p = 0.879 

3
 Chi

2
(6) = 169.418, p = 0.000 
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Teacher outcomes  
 

To evaluate the impact of BaT on teachers’ skills, attitudes, and classroom practices, we conducted 
a pre and a post-survey. We received 35 responses from teachers in the pre-survey, and 17 in the 
post-survey. The results were fairly positive on the whole. It appears that BaT mainly affected the 
teachers’ knowledge of evidence-based practices to support literacy, their confidence in teaching 
whole texts, and their knowledge of contemporary children’s books and authors. 
 
We plan to build on these results by conducting further analysis at a later date, with responses 
collected from participants of our Reading for Enjoyment CPD.  

 

Teachers are more familiar with evidence-based approaches to teaching literacy 

After three days of BaT training, teachers are significantly4 more likely to respond that they are 
quite or very familiar with evidence-based approaches to teaching literacy5. Table 4 shows that the 
percentage of teachers who say that they are either very or quite familiar with evidence-based 
approaches increased nearly three-fold between the pre and post-survey (25.7% vs. 64.7%). 

 
Table 2: How familiar are you with evidence-based approaches to teaching literacy? 

 Familiar Not familiar 

PRE 9 26 

25.7% 74.3% 

POST 11 6 

64.7% 35.3% 

 

Teachers are more confident teaching whole texts to their class 

Teachers were asked to rate their confidence in various areas, namely: 

 teaching literacy 

 knowing what sort of books to share with your class 

 knowing that the class will respond well to the books you share 

 teaching whole texts 
 
The only area that shows a statistically significant change between pre and post-survey is teaching 
whole texts6. Table 3 outlines this difference in percentages and shows that the percentage of 
teachers who rate themselves as very confident in teaching whole texts nearly doubled over the 
course of the training, increasing from 36.4% at the beginning to 64.7% at the end. 
 

Table 3: Confidence teaching whole texts to your class 

 Very confident Moderately confident 

I sometimes lack 

confidence 

I am not at all 

confident 

PRE 12 15 5 1 

36.4% 45.5% 15.2% 3.0% 

POST 11 6 0 0 

64.7% 35.3% 0.0% 0.0% 

                                                 
4
 We report whether or not a finding is 'statistically significant'. If a difference or relationship is statistically significant then 

the likelihood is not more than 1 in 20 (5% using the 0.05 p-value) that it would happen by chance. We can therefore be 
relatively confident that it is meaningful. 
5
 Chi

2
(1, N = 50) = 7.350, p = 0.007, Phi = 0.376 

6
 Pre: Mdn = 2; Post: Mdn = 1; Mann Whitney U (50) = 183.000, Z = -2.195, p = .028, r = -.310 
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Knowledge of books and authors 

One of the key aspects of BaT was to introduce teachers to a new range of books and authors, 
with a specific focus on London-based literature. This was designed to appeal to students because 
the books would be set where they live and go to school, so this would pique their interest and aid 
reading for enjoyment. An extensive booklist (see Appendix 2) was included in the BaT handouts 
offered during training. The survey asked teachers how many 20th- or 21st-century children’s books 
based in London they could name. Teachers were significantly more likely to name more London-
based books after training (see Table 4)7. 
 

Table 4: How many 20th- or 21st-century books for children taking place in London can you 
name? 

 0-3 4-10 11+ 

PRE 16 14 2 

50.0% 43.8% 6.3% 

POST 1 12 2 

6.7% 80.0% 13.3% 

 
Below is a cloud representation of all the books named by teachers in the survey. It is worth noting 
that although teachers were asked about 20th- or 21st-century books, Oliver Twist and other works 
by Charles Dickens come up several times. The Graveyard Book, The London Eye Mystery and 
Wild Boy are all titles included in the BaT book list. 

 
 

In addition, from a list of authors, teachers were asked to tick those they knew about. Some, such 
as Charles Dickens or David Walliams, were already well known at pre-survey so little change was 
seen in the post-survey. However, there was a significant improvement in the number of teachers 
who knew Neil Gaiman (from 26% to 59%8), Judith Kerr (from 51.4% to 82.4%9), and Marcia 
Williams (from 20% to 47.1%10). 

Finally, teachers were asked how many techniques to support whole-text literacy teaching they 

                                                 

7
 Chi

2
(2, N = 50) = 8.330, p = 0.016, Cramer’s V = 0.421 

8
 Chi

2
(1, N = 50) = 5.409, p = 0.020, Phi = -0.323 

9
 Chi

2
(1, N = 50) = 4.623, p = 0.032, Phi = -0.298 

10
 Chi

2
(1, N = 50) = 4.082, p = 0.043, Phi = -0.280 
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could name or describe, but changes from pre to post-survey were just not significant11. Narrative 
responses shared in addition to the quantitative question are interesting because the responses in 
the post-survey show the influences of the resources shared during BaT training. Specific BaT 
techniques from the resources were not previously mentioned in the pre-survey such as Page 99, 
conscience alley, role on the wall, or school trips to key locations in the book12. 
 

Sharing best practice with colleagues 

Although a lot of discussion took place during training days between teachers of various schools, 
or between colleagues within one school, the surveys do not show any significant change in how 
much teachers share best practice with colleagues either in or out of school. This is despite 
respondents in the post-survey rating the training as either good or excellent and testifying to the 
usefulness of sharing knowledge and resources with colleagues: 

 “Sharing resources and ideas was invaluable.” 

“The trainer was fantastic and so knowledgeable.” 

“Some good ideas for developing reading. However, it was a very tight time frame for trialling 
changes especially in a large school. The training has influenced my thoughts on developing 
our curriculum.” 

“The most useful part (of the training) was hearing what other schools had done successfully 
with their books and hearing their ideas.” 

Five respondents in the post-survey say they have “actively involved other colleagues in the BaT 
project”, and 10 say they have shared some information about the project with other colleagues. All 
respondents in the post-survey (14) say that senior management was aware of the project, and 
exactly half of them say they were also involved in the project.  

 

Training feedback 

Teachers’ feedback about the training they received was gathered with simple paper sheets after 
each day of training, and with an additional question in the post-survey. We have not included 
feedback about the trainer, venue, or organisation of training days here as this was collected to 
inform future training rather than for the purpose of this evaluation. Instead, our focus is on what 
participants perceive they are learning.  

Feedback is generally very positive, especially for Days 2 and 3. Most (%) participants rate the 
training as either 4/5 or 5/5 as can be seen in Table 5 below. Note that on Day 3 teachers were 
asked to give feedback on the overall training package.  

Table 5: “What is your overall rating of the training?” per training day 

  1 (very bad) 2 3 4 5 (very good) Total 

Day 1 
0 0 2 20 15 

37 
0% 0% 5% 54% 41% 

Day 2 
0 0 1 6 18 

25 
0% 0% 4% 24% 72% 

Day3 
0 0 1 6 16 

23 
0% 0% 4% 26% 70% 

Additionally, all respondents in the post-survey rate the training as good or excellent and, at the 
end of Day 3, 21 out of 23 participants said they would recommend BaT as professional 
development to other schools. 

Teachers report that following each day of training, they have a better understanding of issues 

                                                 
11

 Chi
2
(2, N = 50) = 5.476, p=0.065 

12
 More details are available in the appendix 
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related to reading enjoyment, and to teaching whole texts (see Table 6 and 7). To a lesser extent, 
teachers have also learned about joint practice development (see Table 8). 

 

Table 6: “My understanding of issues related to reading for enjoyment has improved” by training day 

  1 (not at all) 2 3 4 
5 

(significantly) 
Total 

Day 1 
1 1 7 16 9 

34 
3% 3% 21% 47% 26% 

Day 2 
0 0 2 7 16 

25 
0% 0% 8% 28% 64% 

Day 3  
0 0 1 8 14 

23 
0% 0% 4% 35% 61% 

 
Table 7: “My understanding of issues relating to the use of whole texts has improved” by training day 

  1 (not at all) 2 3 4 
5 

(significantly) 
Total 

Day 1 
0 0 10 21 6 

37 
0% 0% 27% 57% 16% 

Day 2 
0 1 2 11 8 

22 
0% 5% 9% 50% 36% 

Day 3 
0 0 3 8 12 

23 
0% 0% 13% 35% 52% 

 
Table 8: “My understanding of joint practice development has improved” by training day 

  1 (not at all) 2 3 4 5 (significantly) Total 

Day 1 
1 2 5 23 6 

37 
3% 5% 14% 62% 16% 

Day 2 
0 2 4 11 6 

23 
0% 9% 17% 48% 26% 

Day 3 
0 1 3 7 11 

22 
0% 5% 14% 32% 50% 

 

Confidence also seems to improve over the first two days of training, and remains high at the end 
of the training when teachers have to continue implementing what they have learned in school 
without further BaT support.  

Table 9: “How confident do you feel about the next steps and putting what you have learned into 
practice?” by training day 

  
1 (not at all 
confident) 

2 3 4 
5 (very 

confident) 
Total 

Day 1 
0 0 11 19 7 

37 
0% 0% 30% 51% 19% 

Day 2 
0 0 4 14 7 

25 
0% 0% 16% 56% 28% 

Day 3 
0 0 3 14 6 

23 
0% 0% 13% 61% 26% 
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Outcomes for pupils as perceived by teachers 

Eleven respondents out of 17 in the post-survey say there has been some improvement in their 
pupils' literacy attainment during the project. Three say they have not noticed any improvement, 
and justify it by saying they haven't analysed attainment data yet. 

Those who have noticed progress evidence it either with assessment levels (3) or with their 
students' engagement:  

“Engagement (many children went on to buy more books by CS Lewis), vocabulary 
development, desire to write…” 

“More boys are beginning to read.” 

“Students' general ability to talk about reading skills and recognise their skills. No data 
evidence.” 

 
All 11 teachers who noticed an improvement in their pupils attributed it to BaT:  

“Activities enthused students about reading.” 

“Gave good ideas to enthuse the children about books.”  

“It gave me confidence to teach whole texts.” 

“Lots of the ideas from Books about Town for Schools were implemented into our 
whole-class reading sessions.” 

“My awareness has helped me develop new ways of approaching tasks and inspired 
my delivery methods.” 

 “They were enthused to write by the whole-book approach and this has increased their 
narrative skills.”  

“Yes, all of the strategies shown to us were really useful.” 

 
All in all, the feedback from teachers who completed the post-survey is extremely positive. Ten out 
of 15 rated the project as very valuable for their professional development and another five rated it 
somewhat valuable. This was supported by some extremely encouraging comments: 

“A fantastic opportunity to enhance our practice. Very reflective and I like taking 
ownership over our project.” 

“Thoroughly enjoyable and supportive of my professional progression.” 

“I'm really glad I've done this course. It's improved my teaching and what I offer the 
children in literacy.” 
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BaT outcomes for children 
 

The impact of BaT on participating children and young people was evaluated using pre and post-
surveys. Teachers who took part in BaT training were asked to administer an online survey to their 
pupils before and after they implemented their new learning and engagement techniques in the 
classroom. These surveys measured student attitudes towards reading, reading enjoyment, and 
how often they read. They also explored children’s and young people’s knowledge of London-
based books and of children’s authors.  
 
Responses before and after have now been compared to draw a picture of what change occurred 
for these children and young people over the course of the Books about Town for Schools project. 
Overall, data was available for 428 children and young people at pre-survey and 190 at post-
survey.  
 
Attitudes towards reading have improved significantly over time, as has enjoyment of reading. 
Furthermore, at the end of the project significantly more children and young people knew about 
London-based children’s literature, and of young people’s authors. However, there was no 
significant difference over time in how often pupils read outside class, nor was there a significant 
change in the percentage of pupils who have a favourite book.  
 

More positive attitudes 

Surveyed pupils were asked how much they agreed or disagreed with the following seven 
statements13:  

- I like reading books 
- There are lots of books I want to read 
- Even if I did not have to read for school, I would still do it 
- I get excited when reading a book and cannot wait to read more. 
- I never read at weekends 
- I only read so I do not get into trouble at school. 
- I think reading is boring. 

 
Analyses of pre- and post-survey data show a significant difference in reading attitudes over time, 
with pupils thinking more positively about reading at the end of the project14. Figure 1 outlines the 
difference over time in percentages for the attitudinal statements. It shows that by the end of the 
project more children and young people agreed that there are lots of books they want to read, that 
they like reading books and that they get excited when reading a book. Conversely, the number of 
children and young people who say that they only read so they don’t get into trouble at school and 
who think that reading is boring almost halved over the course of the project.   
 
 

                                                 
13

 Principal component analysis revealed that the seven attitudinal items (with negative statements reverse scored) 
loaded on one factor. They were combined into a scale (Cronbach’s alpha = .795) to measure change over time. 
14

 Pre: M = 2.033, SD = .860; Post: M = 1.763, SD = .677; t(1, 435.733) = 16.744, p = .000, Mdif = 0.26974, CI 95% 
(0.140, 0.399), Cohen’s d = 0.348; adjusted for unequal variances 
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Figure 1: Percentage agreement with attitudinal statements at pre and post-survey 

 

 

Greater reading enjoyment 

Not only do pupils think more positively about reading but they are also significantly more likely to 
enjoy reading at the end of the project15. Table 10 outlines the percentage of pupils who agreed or 
disagreed with the statement “I enjoy reading” in the pre and the post-surveys and shows that the 
number of pupils who strongly agreed with the statement “I enjoy reading” increased by 29.2%, 
rising from 53.8% at pre-survey to 69.5% at post-survey.    
 

Table 10: “I enjoy reading” 

 I strongly agree I agree 
I neither agree 
nor disagree 

I disagree 
I strongly 
disagree 

PRE 
207 102 42 16 18 

53.8% 26.5% 10.9% 4.2% 4.7% 

POST 
123 38 5 4 7 

69.5% 21.5% 2.8% 2.3% 4.0% 

 

Knowledge of London-based literature and children’s authors 

During the BaT training, teachers were provided with a list of London-specific books (see Appendix 
2) to use and share in class. The survey therefore asks pupils if they can name three books that 
take place in London to assess whether they have discovered new titles that are more relevant to 
where they live across the duration of the project. Our analyses indicate that there is a significant 
increase in awareness of London-based books from pre to post-surveys16. 

Table 11 shows that only 29.5% of pupils believed they could name three London-based books 
before BaT, while 41.2% could by the post-survey, an increase of 39.7%. That is still not a majority 
of respondents, suggesting that the London aspect of the project may not have been fully exploited 
by the teachers, or did not seem particularly relevant to the pupils. 

 

 

                                                 
15

 Pre: Mdn = 1; Post: Mdn = 1; Mann Whitney U (562) = 28252.500, Z = -3.682, p = .000, r = 0.155 
16

 Chi
2
(1, N = 557) = 7.540, p = .006, Phi = -.116 
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Table 11: Can you name three books that take place in London? 
 Yes No 

PRE 
112 268 

29.5% 70.5% 

POST 
73 104 

41.2% 58.8% 

 

 

The word cloud below represents all the books taking place in London that surveyed children can 
name.  
 

  
 
 
The survey also asked pupils if they could name three authors of children or young people’s 
literature to find out if BaT had helped broaden their literary horizons and increased the range of 
authors they can choose from to find reading materials they enjoy. Table 12 shows that 71.2% of 
pupils are able to name three authors in the post-survey, as opposed to 59.7% in the pre-survey, 
an increase of 19.3%. The difference is statistically significant17. 
 
Table 12: Can you name three authors who write books for children or young people? 

 Yes No 

PRE 
224 151 

59.7% 40.3% 

POST 
121 49 

71.2% 28.8% 

 

When looking at the list of pupils’ answers, 88 of them are able to name three children’s authors 
(out of 121 who say they can), which equates to approximately 73%, or 52% of the total sample. 
 
The word cloud below represents all the children’s authors that participating pupils could name. 
Roald Dahl (rarely spelt correctly) is one of the most well-known authors among BaT pupils. 

                                                 
17

 Chi
2
 (1, N = 545) = 6.594, p = .010, Phi = -.110 
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The surveys also explored children’s and young people’s reading frequency over time. However, 
there was no significant18 difference in how often children and young people read outside class 
over the course of the project, with 79.5% reading outside class at least once a week at pre-survey 
compared with 79.8% at post-survey. There was also no19 difference in the number of children and 
young people who say that they have a favourite book over the course of the project, with 82.0% 
saying that they have a favourite book before the project and 77.4% saying the same after the 
project.  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                 
18

 Mann Whitney U (549) = 32174.500, p = .784 
19

 Chi
2
 (1, N = 565) = 1.610, p = .204 
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Conclusion 
 

In conclusion, BaT seems to have had a positive impact on participating teachers and pupils. Most 
importantly, children and young people display more positive attitudes to reading and greater 
enjoyment of reading in the post-survey, as well as better knowledge of authors and children’s 
books, particularly books taking place in London. 

Likewise, teachers have gained confidence in teaching whole texts to their class, they have 
become more familiar with evidence-based approaches to teaching literacy, and they give very 
positive feedback on the training days and the project overall. Additionally, teachers have 
discovered a few children’s authors and can name more literacy teaching techniques that they can 
use in the classroom. 

Although the funded project is coming to an end, the National Literacy Trust will continue promoting 
good practice via the Reading for Enjoyment CPD training offered to school clusters throughout the 
UK. This training uses the main learning points from BaT. 
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Appendices 
 

 
Appendix 1 – Techniques named by teachers to support literacy teaching 
 
This question was free text so teachers could name multiple techniques. Techniques 
highlighted in orange at post-survey are featured in the BaT schools resource or training. 
 

PRE-SURVEY  POST-SURVEY 

Role-play or drama (for example: 
monologues, interviewing characters, 
telephone conversation) 16  Page 99 9 

Story map/visualisation (for example: 
story board, drawing a timeline of a 
text/chapter) 9  Drama/role play 5 

Whole-class reading, paired reading, 
shared/modelled reading 8  Conscience alley 6 

Freeze frame 5  Role on the wall 6 

Hot seating 4  Hot seating 5 

Writing in role 4  Making predictions using illustrations 5 

Talk for Writing 4  ‘Tell me’ grid 4 

Reciprocal reading 3  
Drawing pictures to visualise scenes or 
characters 3 

Shared writing 4  Freeze framing 3 

Using questioning (for example: 
inference questions, information 
retrieval questions, questioning to 
check comprehension) 4  Reciprocal reading 3 

Predicting 3  Questioning 2 

Reading as homework/independent 
reading  3  School trips to key locations within a text 2 

Re-imagining the text (for example: 
creating another chapter, creating a 
different ending, writing from a different 
point of view) 3  

Using props or illustrations as a stimulus 
before introducing the text 2 

Comprehension activities 3  Cloze activities/fill in the missing words 2 

Films, watch clips, listening to audio 
books 3  Reading journals 2 

Studying illustrations, discussing 
images and art work 3  Story boarding/mapping 2 

Literature circles 2  Exploring relationships between characters  2 

Puppets 2  Relationship graph 2 

Conscience alley 2  Class reading 2 

Knowledge harvest, mind-mapping 2  Writing to the character  

Fact finder and research activities 2  Writing as a character  

Key character profiles 2  Immersive display in class  

Looking at story structure/settings  2  Courtroom – character on trial  

Making connections between text and 
self, other texts, and the world, drawing 2  Talking about illustrations  
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issues from texts such as thinking 
about Spiritual Moral Social Cultural 
(SMSC) issues 

Build a sentence activity   Create a scene  

Reading journals   Literature circles  

Story-telling and retelling   First lines  

Author study   Mapping journeys  

Making links to previously read 
materials   Writing a diary extract  

Likes/dislikes   Plot mountain  

Character wall   Story boxes  

Barrier games   Summarising  

Close reading   Empathising with a character  

Annotation   Alternative ending  

Metacognition strategies   Character analysis  

Sharing book recommendations   Socratic seminars  

Going to the school library to choose 
books together   Skimming and scanning  

Recount writing   Graphic organisers  

Music hoops   Text marking/finding features  

Silhouette on the wall   Mind maps  

Front-loading activities   Odd one out  

DARTs (Directed Activities Related to 
Text)   Group discussion  

Discussion   Introduce a character  

Language styles identification   Reading aloud   

Analysing perspective/narrative   Book talk  

Skim reading and scanning   Comparison with other texts  

Looking for visual references   Readers theatre  

Summaries of plot   
Problem pages (agony aunt) for a 
character in a dilemma   

Rally coach activities      

Reading for appreciation     
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Appendix 3 – Teacher survey 

 
Hello, and thank you for taking part in this survey! We would like to measure the outcomes of 
Books about Town for Schools on your teaching practice for English and literacy. Your honest 
answers are very much appreciated. 
 
1. Did you attend all three days of Books about Town for Schools training? 
Yes  No 
 
2. Which days did you attend? (please tick all that apply) 
Day 1  Day 2  Day 3 
 
3. What prevented you from attending all three days of training? 
(open-ended response) 
Can you tell us more? 
 
4. Did you implement Books about Town for School activities nonetheless? 
Yes  No  Other (please specify) 
 
5. What is your role? (tick all that apply) 
Teacher 
Literacy Coordinator 
Head of Department/Faculty/Subject lead (or other middle management role) 
Senior Manager (including Assistant or Deputy Head) 
Headteacher 
SENCO/Inclusion manager 
School librarian/LRC Manager 
Teaching assistant 
 
6. Please tell us about your teaching status 
NQT 
Up to three years of teaching 
More than three years 
Senior manager 
 
7. Please indicate if you are a KS2 or KS3 teacher 
KS2  KS3 
 
8. Is your school a member of the National Literacy Trust network? 
Yes  No  Not sure 
Other (please specify) 
 
9. What type of resources do you use to inform your literacy teaching practices? (tick all 
that apply) 
National Literacy Trust Network 
TES 
Support from my colleagues 
Support from the school library 
Resources from publishers (eg Pearson, OPU…) 
Expertise from local teaching school or cluster 
Resources from my local library 
I don’t really use any resources to teach literacy 
 
10. How familiar are you with evidence-based approaches to teaching literacy? 
I am very familiar 
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I am quite familiar 
I have limited knowledge of evidence-based approaches 
I don’t know if what I do is evidence-based 
 
11. Do you share lessons and resources that have worked particularly well with other 
teachers within your school? 
Not really 
Very rarely 
Sometimes, as needed 
Routinely 
 
12. Do you share lessons and resources that have worked particularly well with other 
teachers from other schools? 
Not really 
Very rarely 
Sometimes, as needed 
Routinely 
 
13. How confident would you say you are in the following? 

- Teaching literacy/English to your class 
- Teaching whole texts to your class 
- Knowing what sort of books to share with your class 
- Knowing that your class will respond well to the texts that you select for study 

Very confident 
Moderately confident 
I sometimes lack confidence 
I am not at all confident 
 
 
14. How many 20th- or 21st-century books for children or young people which take place in 
London can you name? (Please think about it, tick one of the number options, then list the 
titles in the box below) 
None 
1 to 3 
4 to 6 
7 to 10 
11 to 15 
16 to 20 
more than 20 
Please list them here 
 
15. How many techniques that you use to support whole-text teaching with your pupils can 
you name or describe? (Please tick one of the number options, then list either names or 
descriptions in the box below) 
None 
1 to 3 
4 to 6 
7 to 10 
11 to 15 
16 to 20 
more than 20 
Please list them here 

 
16. Below is a list of names. Some of them are authors of books, and some of them are not. 
Please tick the ones that you know are authors. 
Siobhan O'Dowd 
Markus Eagleson 

Philip Pullman 
Jamila Gavin 

Samuel Goldman 
Viki Oyebode 
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Horatio Brown 
Susan Hill 
Keren David 
Amy Carlton 
Zachariah Braund 
David Walliams 
Carl Thompson 
Colin Mcinnes 
Monica Ali 
Lisa McIntyre 
Deidre McGuire 
Noel Streatfeild 
F.J. Wright 
Charles Dickens 
Phillipa Newgate 
Malorie Blackman 
Charlie Higson 

Emma Colquhoun 
Ron Gorman 
Charlie Fletcher 
Emily Moorgate 
James Fairburn 
Arthur Chinn 
Michelle Magorian 
Neil Gaiman 
Enid Cowell 
Robin Jarvis 
Terry Pratchett 
Francesca Phillips 
Mary O’Conner 
Robert Muchmore 
Jon Riley 
Mark Haddon 
Graham Marks 

Tom Rowland 
Benjamin Zephaniah 
Eliza Smith 
Philip Reeve 
Francis Hodgson Burnett 
Andy Sidowski 
Arthur Conan Doyle 
Joey Carter 
Judith Kerr 
Rob Lloyd Jones 
Helen Sylvester 
Marcia Williams 
CS Lewis 
Simon Winterburn 
Andrew Etheridge 
Kieron Riley

 
17. How many pupils benefited from Books about Town for Schools via your teaching? 
(please give us an approximate number) 
 
18. Did you pass on anything from Books about Town for Schools to colleagues? 
Yes, I have actively involved other colleagues into the project 
Yes, I have shared some information about the project to other colleagues 
No, not at all 
 
19. If yes, how many colleagues? 
 
20. And how many pupils would you say your colleagues might have reached? (please give 
us an approximate number) 
 
21. Has there been any improvement in your pupils' literacy attainment throughout the 
duration of the project? 
Yes  No 
What evidence do you have to support your answer? 
 
22. If yes, would you attribute some of this improvement to Books about Town for Schools? 
Yes No 
Can you tell us more? 
 
23. In terms of your professional development, how valuable do you feel it has been for you 
to work on this project? 
Very valuable 
Somewhat valuable 
Not very valuable 
Not at all valuable 
 
24. In hindsight, now that you've completed the project, how would you rate the training you 
received? 
Excellent Good Poor Very poor 
Please tell us more 
 
25. Was anyone from senior management... 
Aware of the project  Involved in the project 
Please tell us more 
 
26. Is there anything else you'd like to say about Books about Town for Schools? 
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Appendix 4 – Pupil survey 

 
Hello, and welcome to this survey! Thanks for taking the time to answer our questions. There are 
no right or wrong answers, so feel free to be very honest, and if you need any help, you can ask 
your teacher. 
 
1. Which school do you go to? (please write your school's full name) 
 
2. Are you a boy or a girl? 
Boy Girl 
 
3. How old are you? 
6 
7 
8 
9 

10 
11 
12 
13 

14 
15 

 
4. What school year are you in? 
Year 3 
Year 4 
Year 5 

Year 6 
Year 7 
Year 8 

Year 9

5. Here are some things that people have said about themselves. As far as you are 
concerned, how much do you agree or disagree with these statements? 

 
I like reading books. 
I never read at weekends. 
There are lots of books I want to read. 
I only read so I do not get into trouble 
at school. 
I enjoy reading. 
Even if I did not have to read for 
school, I would still do it. 
I get excited when reading a book and 
cannot wait to read more. 
I think reading is boring. 

 
 

 
 
 
 

I strongly agree  
I agree 

I neither agree nor disagree  
I disagree 

I strongly disagree 
 
 
 
 
 

6. Do you have a favourite book or story? 
Yes No 
If yes, what is it? 
 
7. Can you name three books that take place in London? 
Yes No 
If yes, what are they? 
 
8. Can you name three authors who write books for children or young people? 
Yes No 
If yes, what are they? 
 
9. How much do you enjoy reading? 
Not at all 
Not much 

A bit 
Very much 

 
10. How often do you read outside class? 
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Every day or almost every day 
A few times a week 
About once a week 
A few times a month 

About once a month 
Rarely 
Never 

 
11. Do you speak a language at home that isn't English? 
Yes No 
If yes, which one? 
 
12. Are you on free school meals? 
Yes No Don't know Rather not say 
 
13. How would you describe your ethnic identity? 
White - British 
White - Irish 
White - traveller of Irish heritage 
White - Roma 
White - any other background 
Mixed - White and Black Caribbean 
Mixed - White and Black African 
Mixed - White and Asian 
Mixed – any other mixed-race background 
Asian or Asian British - Indian 
Asian or Asian British - Pakistani 

Asian or Asian British - Bangladeshi 
Asian or Asian British - Chinese 
Asian or Asian British - any other Asian 
background 
Black or Black British - Caribbean 
Black or Black British - African 
Black or Black British - any other black 
background 
Arab 
Any other ethnic background 

 
That's it! Thank you very much for your time! 
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Appendix 5 – School case-studies 

 
Marvels Lane Primary 
Year group: Year 5 and 6. 
Key focus: Increase talking about books and reading for pleasure.  
Book choice: The French Confection by Antony Horovitz and The Graveyard Book by Neil 
Gaiman.  
 
A number of different techniques have been used to explore the books, including:   

 Lessons focusing on the cover, title and blurb with whole-class discussion on what this 
suggested about the story. The class responded with some great suggestions on what 
could happen in the book and enjoyed talking about who the characters in the story might 
be.  

 Aidan Chambers’s ‘Tell me’ activity with a particular focus on setting. The key thing to come 
out of this activity was that the children were really excited by the question about where 
else the book should be set. With this as their start point they began to generate their own 
plots. 

 Reciprocal reading approach incorporating a new role – the grammar chaser. They were 
responsible for highlighting grammatical techniques in the text.  

 Not revealing the book immediately to build excitement. For the first week they weren’t 
allowed to know what the book was. They did the Page 99 test and worked on a character 
description based on an extract. They then created a cover for the book. When the book 
was finally revealed they were able to discuss the covers they’d drawn and see who had 
come close and who was wrong. This built curiosity and made the children guess about 
what the book could be and who the author was.  

 
Overall in both classes the teaching of one text for everyone and then differentiating the task for 
different ability levels has proved successful. In all the activities, talk has been a focus and the 
activities have been successful in engaging children at all levels in the books and making them 
enthusiastic about reading them.  
 

 
 
Tidemill Academy (Primary School) 
Year group: Year 4 and 5. 
Key focus: Raising attainment through whole-text teaching and increasing excitement about 
reading.  
Book choice: The Graveyard Book by Neil Gaiman and Wild Boy by Rob Lloyd Jones.  
 
Activities focused on guided reading. The starting point was a review of current practice, which 
involved a whole-school audit where children were interviewed. They found children said they 
enjoyed reading but weren’t volunteering to take part in the summer reading challenge or fully 
engaging with reading. They also didn’t see the link between reading and writing.  
Activities so far have included:  
 

 The reading river where children highlighted reading as diverse as Facebook, tourist guides 

and recipes.  

 Book areas were themed around the class’s book choice. For the first few days they didn’t 

know what the book was but had to find clues in the book corners. They also did the Page 

99 test on an extract and created a display on what they knew about the book and what 

they thought might happen. This gave them an increased investment in the book as they 

were really keen to reach Page 99 to catch up with what they’d found out. It has increased 

their prediction skills.  
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 Every class has a gold letter box into which they can post reviews. Children must say who 

would like this book. On a Friday afternoon they take the time to see if they’ve got mail and 

share book recommendations.  

 Reciprocal reading strategies are used across the school to improve talking about books. 

This is guided by bookmarks that detail what each child’s role is within the reciprocal 

reading activity. This can be adjusted for different levels. In Year 4, for example, they take 

on a reciprocal reading role as a class rather than in small groups.  

So far the results have been really positive. The children are using more complicated language 
than before and writing has improved.  
 

 
Twickenham Academy (Secondary school) 
Year group: Whole school. 
Key focus: Reading for enjoyment with a particular focus on disaffected learners who don’t enjoy 
reading.    
  
As part of a whole-school focus the following activities have taken place:  

 Reading time has been built into base groups (like a tutor group where students spend half 

an hour each day). This used to be silent reading time but now the teacher does the 

reading with a focus on modelling clear and structured reading. To introduce the books 

each group had a choice of five hidden books. Students could only see the blurb and had to 

vote for which they’d like to read. Each door has a poster with the class book so they can all 

see what they are reading.  

 A group of students has been chosen to act 

as ‘Literacy Coaches’. The school decided 

to select students of different abilities who 

would benefit from their role as a coach in 

different ways. The less confident readers 

are able to practise their skills by reading 

books aimed at younger children with pupils 

in lower year groups, while the more able 

students are stretched and challenged when 

working on developing whole-school 

initiatives. 

 The literacy coaches have helped with an initiative called Literacy Explorers. Primary school 

children from the local feeder schools will come in once a week to read a text, work with 

creative writing and then oracy of their own creative work to access all areas of literacy. 

They will then present at a parent showcase at the end of the project. Literacy coaches 

have planned and will lead these workshops.  

 The next step will be to restart paired reading and get Year 10 and 11 reading with the 

lower years.  

 

 
St Patrick’s Primary School 
Year group: Year 3. 
Key focus: Using whole texts to teach writing and creating a school that loves books. 
Book choice: Gangsta Granny by David Walliams. 
 
Working with a whole text was new to the class. Now it has been modelled with one group, the 
approach will be used with the whole school from January. Activities have included:  
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 The book was introduced with an illustrated page where the grandson describes his granny. 

The class wrote descriptively about grandmas and what you expect from them.  

 The granny in the book turns out to be a jewel thief so they set up a fake robbery. Children 

came in to find the classroom a mess with an area cordoned off. The caretaker described to 

the children that the alarm had gone off in the night and an old lady was seen running away 

and a TA described jewellery she’d lost. Children then wrote a short story about how the 

granny got in and why she stole the jewels.  

 Future plans include a visit to the Tower of London, which is linked to the book, with 

grandparents being invited for tea. 

This approach has been really successful. The children have engaged with the text and have been 
talking about it outside lessons. To handle differentiation in a mixed-ability class, a lot of the text 
has been read to them so they all have a base knowledge of the book and then activities have 
been scaffolded where necessary, by using word banks for example.  
 

 
 
Northside Primary School 
Year group: Whole school. 
Key focus: Developing an excitement for 
reading. 
 
Across the school, a range of activities have 
taken place to encourage an excitement for 
reading. These were underpinned with staff 
training where the BaT strategies were 
shared. This includes:  

 Guided reading has been re-branded 

as a book club, which appeals more to the children. Individual groups have been allowed to 

choose names based on books they’ve read – for instance the Roald Dahl Radicals or JK 

Rowling Rulers.  

 Teachers have implemented the 

concept of mystery books in 

various ways. One class has had 

a restricted section in the book 

corner – this features a chest with 

books they can only choose when 

they’ve read a certain number of 

books (set depending on level).  

 The school has purchased book 

benches and are launching a 

competition to design and 

decorate them.  

 Other activities include library visits, celebration days like National Poetry Day where 

poems inspired by Charlie And The Chocolate Factory were read out, reading river 

displays, exploring new texts during book club, and incorporating First News and graphic 

novels.  

 Year 3s have been given the job of becoming school librarians. They have designed a 

badge that they will wear, they are appointed library monitors on a two-week rolling basis, 

and they will build up to writing book reviews. 


